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What are the differences in learners’ attitudes toward language learning?:

A case study on learners in an Asian country and a western country

Yo Hamada
Yokote Seiryo Gakuin Junior and Senior High School

Motivation has been one of the most researched areas throughout the field of
language acquisition. However, in response to the trend of students losing motivation in
foreign language learning, researchers have started to explore a different component of
motivation, demotivation. Demotivation occurs when a learner’s motivation declines due to
any factor; demotivators should be defined as all factors which reduce or diminish a
learner’s motivation to study English.

Demotivation is not only a Japanese problem, but a global issue. Countries such as
the USA, Canada, and Hungry are currently studying this phenomenon. While past
research has provided insight into understanding student demotivation, traditionally few
studies provide applicable or practical approaches to diminishing demotivation within the
classroom. Demotivation among English language learners has been researched in Japan
mainly at the high school and the university level, and in America at the university level.
Results from previous Japanese studies attribute teachers as one of the strongest
demotivators. Whether learners in Japan are demotivated by the same factors that
demotivate learners outside of Japan has not yet been made clear.

The objective of this research is to compare what demotivates learners in an Asian
and a western country. Studying the differences between the learners in two different
countries can teach us about demotivation that cannot be determined by studying one
population of language learner. To investigate these differences, a 44-item questionnaire
with 1-5 Likert Scale was created based on the review of past studies on demotivation. This
questionnaire was administered to approximately 60 Japanese high school learners who
were studying English and 60 American high school learners who were also studying
second/foreign languages. The questionnaire consisted of eight categories covering all the
possible demotivators: (1) Lesson style (2) Course books (3) Teachers (4) Intrinsic
motivation (5) English itself (6) Test (7) Learning environment (8) Self-confidence. The
collected data was analyzed statistically by performing a two-way ANOVA, followed by
post-hoc analysis.

This research investigated not only Japanese learners who were learning English but
American learners who were learning other languages, providing several implications as to
why certain American and Japanese high school learners become more demotivated. The
reasons why some factors are more demotivating for Japanese learners, and other factors
are more demotivating for American learners, are also considered from the point of

curriculum differences, cultural differences, and language differences.
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Japanese Teachers’ Use of English in Senior High School ELT:

Investigations on Learners’ Preference and Awareness

Hisashi Shirakawa

Gakushuin Boys’ Senior High School

The 2013 guidelines for Japanese senior high schools specify “English lessons should be basically
conducted in English to provide opportunities where students get exposed to English and to promote
English communication in classrooms.” While there are supporting claims (e.g., Ebara, 2009), skepticism
remains as to the appropriateness of using English in certain classroom contexts and Japanese teachers’
abilities to conduct lessons in English (e.g., Saito 2009). Actually, avoiding learners’ first language in
classrooms has been criticized as monolingual fallacy (Phillipson, 1992), and effective ways of using
Japanese in English lessons have been pursued (Yoshida & Yanase, 2003). Furthermore, non-native
speaker teachers’ insecurity of using the target language has been pointed out (Medgyes,1994).

One of the best ways to explore the issues surrounding the new policy is to ask the opinion of senior
high school students. Accordingly I conducted research to investigate students’ preference and awareness
as to Japanese teachers’ use of English. To make the study productive, focus was placed on whether there
was any significant difference between those who had experienced lessons at senior high school where
Japanese English teachers used English and those who had not. Respondents were 139 students from the
same school aged 16-18, and data were collected quantitatively and qualitatively through questionnaires.

The results indicated that students on the whole did not favor the English language use policy of the
new 2013 guidelines. Many students showed concern that they might not be able to understand lessons if
they were conducted in English and mentioned that the use of Japanese in lessons could facilitate the
learning process. With regard to differences between those who had had lessons conducted in English by
a Japanese teacher and those who had not, the former group showed significantly higher preference for
Japanese teachers’ use of English with the awareness that Japanese teachers’ English actually helped
develop their English skills. In addition, they showed significantly higher tolerance of sufficiently fluent
English with Japanese accents, and those who received explicit instruction on “Japanese English” also
showed significantly higher tolerance of sufficiently intelligible English even if it lacks fluency.

The results indicate that students are likely to understand the merits of lessons conducted by
Japanese teachers in English if they experience such lessons. At the same time, it should be remembered
that they realize the merits of lessons conducted in Japanese as well. Therefore, if students’ preference
and awareness are taken into consideration, well-balanced use of English and Japanese depending on
teaching contents and classroom contexts seems to be the best choice in terms of effectiveness of teaching.
Additionally, since this study found that lessons conducted by Japanese teachers in English could lead to
raising learners’ tolerance of Japanese English, the new guidelines may well include a statement with a
focus on learner attitudes, such as “in order to develop students’ favorable attitudes toward using their

own variety of English, lessons should be conducted in English in addition to Japanese.”



Developing an English teaching method catered to Japanese students’ needs:
toward increasing intelligibility of Japanese English

ODA, Setsuko
Kinjo Gakuin University
TAJIMA, Hiroko Tina
Shirayuri College

With the rapid spread of English as a means of global communication, teaching
English has become a most popular segment of school education worldwide and Japan is
no exception. With people from different language backgrounds communicating more and
more using English, concerns are raised about a possible situation where intelligibility
among English users is at stake. The issue of intelligibility has been of strong interest
among World Englishes researchers and scholars over the last several decades. As
English language educators, it is necessary to pay special attention to the intelligibility
issue and to ensure that students acquire a kind of English intelligible and effective
enough for communication worldwide. In order to develop a method where an
intelligibility perspective is integrated, it is necessary first of all to analyze samples of
Japanese English and determine what factors seem to contribute to the higher
intelligibility of Japanese English.

One of the earlier studies in this area was done by Chiba and Matsuura (2006). They
examined the intelligibility of Japanese English for non-native Hong Kong listeners,
some among whom had limited exposure to English spoken by Japanese, and found out
that exposure to Japanese English did not contribute to the comprehensibility. Rather,
the listeners’ confidence in English proficiency was closely related with the
comprehensibility. Oda and Tsutsui (2008) examined the phonological features of
Japanese English and analyzed the correlations between the quality of phonological
features and its influence on the intelligibility for Singaporean listeners. Their findings
suggested that such factors as vocabulary size, vowel addition, syllable/stress timed
rhythm, and fluency played important roles in Singaporean listeners’ assessment of the
intelligibility of Japanese English.

This is a report from our ongoing research aiming to establish a teaching method for
Japanese learners with special attention to increasing the intelligibility of their English.
In the presentation, comparing the data we obtained in Singapore and the U.S., we will
share some of our analysis about what factors effect intelligibility of Japanese English.
Drawing on the data analysis, we will attempt to present some of the potential
instructional models for teaching English to Japanese speakers with special focus on

intelligibility.
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